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ABSTRACT 

Project STEPS (Sequenced Transition to Education in 
the Public Schools) was a federally funded demonstration grant to 
develop a community-wide interagency process for the transition of 
children with disabilities from preschool to the public schools. 
Participants were the local public schools and seven programs serving 
preschool children with special needs. After program development, an 
outreach project t»gan to disseminate and replicate the STEPS model 
throughout Kentucky. Through the outreach project, a statewide 
training and technical assistance network is being put into place to 
aid transition from early intervention programs to preschool programs 
and from preschool programs to school-age programs. The transition 
model has evolved to include all children with and without 
disabilities. The four components of the STEPS model are interagency 
coordination and policy development, staff developaent, family 
involvement, and child preparation. Project products include the 
"ACCESS Handbook" (a generic guide to supplemental services available 
to parents and families), the Helpful Entry Level Skills 
Checklist — Revised Edition, the Instructional Strategies Manual 
(Second Edition) , and the Replication Manual (Second Edition) . 
(JDD) 



* Reproductions supplied by EDRS are the best that can be made 
« from the original document. 



STTEPS AWARENESS PACKET 

Project STEPS (SeqiKwed TnmstiQii to Ecbicatioa m ihe FubUc Schools) was a three year federally 
fimckd dem£mstrBti<m simtt aviwded to the Child X^vi^qps«it C^tm of the ffii^grasa, X^iagtoa, Koati^dcy, in 
1984-1987. This {oojec^ dewloped a ammramty-wicb bteiagiticy prooe« for ite tmnsitkm of childim with 
disabilities from pn^dluxd (»Q^&!g a^ncy) to die pohtio ^oo^n (recdving iigoicy). pBitidiwite in the project 
were the local public schools (Fayette Coimty Public Sdiools) &nd seven div^se programs serving pr^chool 
childrm with qiecial needs imrt^ing pdv^ a^ax^cs. Head ^saX, mi agei^ies ^fUiaied with Mental 
He^th/Mental R^aidati<»i Service* Tfose i^^seies f<mD&i an in^^emy group ks»wn as the Lexington 
Preschool Intetag^tqr Council (PIPC) to direct tte tramdticm i»pdcc^» Th^ gfm^ \m sm» goo& on to ragage in 
a variety of interagracy activtHea. It has also stimulated devdteqpmeiit of more Am for^ odter PIPCs in Kentucky 
and other s^^ates* 

In 1989, STEIK was filiated for Oiftreadi, again for three ^^ais. Tte OibPwh Project will disseminate 
and r«^Uc^ tte STEPS UoM titou^KHtt tte of Kent^cy, m c<Hijtti^<m with fim K^tducky Defwtmotf 
of Education (respc^ble for sen^^ to diildren ^th IwKiici^ a|ei three to five), the Kratuc)^ Cabinet for 
Human R^urcw, DepartnKOt for Moatal H^th/Mental Retanbtimi (L&d Agoicy for services to disadded 
children birdi throu^ two)» and He»i Start. 

B V the of the Oi^r^di Project, a statewute training Bsd technical as»staim networic wUl be in ol^ 
for transition £rom early intermUicm programs to preschool pn^mms and &om piesc!»x>l programs to school age 
programs (that is ^ding and re(^ving ag^id^). The dnansition model (Ascribed has evolved to inclu<te aU 
children, with ami with out disid>ilities» in the ag^cies r^resented. This wiU inducte the following. 

Regional interagency teams of core facilitators thiU have the ^Is and nmterials neceswy for 
conducting ^TEPS Model training and r^Itcation in load conmmnities. Core facilitators will 
include representation from the three region^ netwodcs in Kentucky respot^ble for training and 
technical assistance to local programs: 



b. 
c. 



Fi^^ K«itaclg^ Departed of Educadon, Early Childhood Regional Training Centers 
for local di^cts. 

Four Head Start Specially Fum^ Cluster CcKsrdinators. 
Fourt^n Mental Health/Mental Retardalicm (MH/MR) regii^. 
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A statewi<te x^twork of transition model r^ication sit^ in integrated educational settings 
involving, in each locale at least one school di^ct, MH/MR early intervention program and Hem! 
Start Program. 

Local program staff wiU be trained in the STEPS Model and their roles in child preparation and 
the transition process. 

Children and famili^ vdll participate in effective transition procedures adopted by the fourteen 
replication sites. 



The STEPS Model focuses on the process of transition. This process oritail^ model incliales four 
components which are d^crib^ below, 

ADMINISTRATION (INTERAGENCY COORDINATION AND POLICY DEVELOPMENT) 



The administration cotnp<»ient indmies both getting tte job done (process) and getting along with others 
(interagency roordination)* It creates the atmoqAw of co(^>eration needed for traositicm. It coordinates the other 
three STEPS Model components related to the child, d» (Aild*s family, and staffs This ^wture involves 
interagency cooitlination between die s^orfit^ and the receiving agency(ies). It answers transition questions of who, 
what, where, when* why, how, and involves the development of: 

chains of command within participating agencies 
an effective >^hicle for commimicatiott and problem solving 

clarification of roles and responsibiliti^ of participants at both administratis and in^nictional levels 
timelines for the traasditi<m process 

operation^ pro(^ures which diould be institutiwialized within an area or jarticiiHting agencies 
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V forms o&er docmsm^ra 

■ ^aff traimng mi pueitt invidv^^nait m ^viito routed to tcansidon 

■ strategies for lemnl Iqm;^ 

« procedisres re&nal, evaiu^mit pfcfwi^mf pl«^ra»t, ami follow up on both child and sy^m level 

An efibclive adinmistiBli^ It siu>ws ssqspon itf Oe ts^, set^ 

of interagei^y partn^n^* It piovules ^y&i&smm gi^deliiuss for how the ptoce» wiIIm^, tton^» ksqiing t)^ 
process (sgsnized. It 9igtsib^bss cbmi^ miA procedmets o»]pm% ccmummcatiim ai^ probim sotviiif. la 
this way, tte adtxunistrative irtfwttOB sa abfo to it^oiKl a:^ ad^t to legaU funding, aad programmatic 

changes that inqsact tramtiicm. Tfaw^ tianslikm hecoioes a continually evolving process^ helping to in^m its 
^ppropriatenesp md relevn^ to local smsds. 

STAFF INVOLVEMENT 

Tto dolls and mfimratkm i^ecbd fi^ tnmdUcm nmy wy in terms of specific &mt^ lequiied by ^ff 
ffom the teaching or th^ist kvel to ^ ^hnimMrative level or ftom sending to xeceiving agency. However, 
basic i^eds are oonnmn to idl staff usvolved in ti«^tic»i. These are: 

■ skills for working with fiumlies 

Si inteipersOTal and gjpoiip ifynamic skilte 

■ knowledge of otl^ stems' progtams, tenninology, critma for service eligibility, strragths, and 
con^rainls 

■ skills in cMd assessor aiKl instruction fdevant to developn^tal and tiansition needs 

■ kno^edge o{ tianaiticm policies, proc^chues, and timdines 

■ ability to fill out fbms conectly so diat these can be effective communication tools 

• knowledge of otl^ a^des* hierardiies, chain of command, and staff roles and respon^btlides. 

An .mgoing and varied iq^proach tdb»ndd be in pla« for orienting new staff and upi^ing returning staff. 
This insures tbst all staff have tl» skills, infonnation, materials, and support need^ to make transition work 
efibctively for diildren and famiUes. Stre^es tnclwk: 

• written policies aiul pmeedures 

■ regular )^aiT n^etin^ in vMA trsnsitioii is an <cmgoing i^otKia item 

V group training sessiras 

m mcluding clearly ikfined tnmsiUon responsibilities <m job descripticms or in agency policies 

• including transition timelines cm an ager^y calendar 

m written and videot^ed infinination on crther ageiusy progran» 

■ cross pn^tam visitation 

■ administrative support 

■ informal get«-togc^hers for sending and receiving s^taff to get to know each other 
m opportunitfes Jm: re^ar staff feedtedt to inqwove transition procedures 

FAMILY INVOLVEMENT 

FamUy involvemeiU is a key f^tor for the successful tnumtion of young children from one agency or 
program to another* Mt^ goals of tte STEPS vxoM are: 

(1) to increaK the alnlity of families to activdy and effectivdy participate in the educati(Hial process 
of their chiidrm and 

(2) to ficilitate i^ly liids^ of femiUes to the receiving agency* 

Barause the needs, intere^, desire and/or ability for snvolvem^t vary among families, the STEPS n^<tel 
incorporates a nmlti-i^ticm &mily involvenmtt |m>gram which provide for a variety of levels of participation* 
Collaboration betweoi the sliding and receiving services can result in a comnmmQr-wide program benefitting 
families as they particii^ in the tranidtion proce^. Families have the pterogative of ^lectmg tte options they 
feel will be the mo^ beneficial- However, Amities arc encouraged to participate in as many options as feasible. 
The following options are made avaikd>Ie to fiaunilies: 
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by the semfing and rwdving ageraiss, Tte topics inchute: specific dmblii^ omditioiis 
(eligibility mi imomAogy); fmaSf rig^ tnkter «ml lows; lEP devdopmeot* 

ixnplemmtaticm, ami gvahiattoa; nrc^ifsixs iviulahla ia the sdicx)! syssrans; and critana for 
placemoiL S^^oskms nmy be liela on an im^^^racy or siidivtdual agracy /^tional 
o^etixigs are ad^duted » nee^d. 

b. Ii^vidiml Sra8i(»ia - ib& chSU^s Iteaclier ia the smding agracy is ioatxutxKatal in oipteining to 
families mmy aiqpe^ of dm tiEi»tim imxxsa. This tstes pla^ iminly via fafmiy asuferences. 
If &intlie8 geflmlly attend tlssse coidetai^ tfavs is erne c^on availabte to dira* Smce 

sfflding li^s^y t6»::h^ m dira^jr invol wd ami afe a ny fts^ in this option^ staff teaioing 
ssssaions ami materials are vmlabfe to insure tb^ toadim undeistood b«Mh &e Momtion process 
and ccmci»is that fionilies may have, Recdvmg agei^ pescsomKil siso avulal^ to nmiUes 
tojntyvuteim^anims^Mand toanswwqi^^ Fannlies irequeatily med telp to 

negotiate the sy^ftem ami to i€bili|^ thc^ key peqple who can h^ ti^cn thtoogbont the tiaxmti(m 
process, inchsding after tians^on plao^oent peiiod. 

c. PrDgram Stumnanes - ft is betp&l to develop and i»e nsstmals <toailing dtiumocesB |m)eedmea» 
ccmndenttally, prc^c&m pkcemitt md ^Ima* die evahiaUcmpiocess^ ths IEjP^ recdvtng Mssx^y 
enlmn» requiiemoits as wdl n d6sm(rtiQ|is of s^vibes avatlahle in tibe xec^iving a^icy. 

d. Video Tapes • Theffi can proviito families with basic infbnnauon regarding class aze» digibility 
criteria, pit^tam overview^ and a typical t^hedkile. These vuleo ^pes caoi be tnade availaole for 
iamili^ to view either indiviA^y in a groi^. 

e. Family Support Meetings - Family grouj^provide families with a support group that can continue 
cmcec^dim(»t^ the receiving They cm inducte sending ^m:eivings^ency&^^ 
This makes available an ciptum mr d£^lq»ng *lH^y sysisimC dmng the transition period* 

f. Written Conmnmicaticm - This may take d» form of a ne^iettw of othor r^:ular writf^t 
co mmu ni c ation to inform and remind famili^ about timely ttwisition n^etings, issues, and time 
lines. 

g. Tnumtion lEP Me^tnps * Families w mcoim^ to attoid this n^eting and any odier meetings 
^rheduled ^ ti» tec^ving a^K:y« The reodiving aga»!y notifies the nmilies and the seoding 
ag^y Stan these are sd^duted ami piovkie them with tte evaluation rq>orts that will be 
reviewed at the SEP n^eting* S^^^ agen^ meet Math families pri<^ to the receiving 
ag»K^ I£P me^g to discuss finding in these wiiu^ r^rts, to ^lidify tamily /sending agoicy 
reconm€»dati(ms aoul to aasim^ «aiy qiie^tots Tlmm^iout 
die year» fannlbs receive informiuion aboitt the lEP proi^ss Uirough ths writtra summaries, 
individual as»^aiK:e, ami the group tmining. 

h. S^)pl»x^tal &rvices linka^ *• Frequ»tly, CamiUes wed service beyottd the scope of 
edt«:ational agendes* This can be a critical issue at transition titt^, especially wl^ a setvice has 
been availal^ duou^ the sei^g agency but will kA be available through the next plac^siacit. 
Families need bsip in grttin| the help they need. Familira are j^rovided a directo^ of local 
supplensratal services and inRnma&m md assiitfance in accemi^ dtese services. Inrough the 
^TEPS demonstiatttm jproje^ a ^saeric ^aippimeitfal services guide was develc^^ed and is called 
ACCE S S. Fimher information aboiU this st^^noital ginde is incliKled in dus pactet 

i. Program Visitatk^n - It is l^pful for families to visit the program that their child will likely attend 
prior to the lEP meeting. Procedmes diould be n^ottated bet^imn the sending and receiving 
agemnes to mdce this as effective as poi^ble for fumlies and as mtninttlly (tiin^ive for die 
{Hogram visited. Opti<ms include (1) individuai visitation; (2) |roup tour, and (3) open house with 
reception at die program by receiving ag^y staff ami families, 

CHILD PREPARATION 

Child preparation is a key element of transition. Child preparation includes: 
I . assessing die child*s readiness for next placemmt; 




2. pLsuniag child in^iuctttm in the sending agency related to skills the child will need for d» 
recdving agency ptacesKat; 

3. inpleflxmting izu^nictiQaai ^rat^es is the ^i^ing agaicy; 

4. cradoc&ig follow up acttvitks dU»r placea»nt to iiumre progtam conlutttity. 

Research (Vitoent, Sali^yufy, Walter, Brown, & Gnie&ewald, 1980; Fowl«-, 19^, Hains, Fowler, 
Schwartz, Koltwitz, & Roseokoetter, 19»; Zigler, 19^ has ihown that inaoy diildrea who expcrieace feflure 
kisdw^xten or first gisde have itifBcalty with aoc^ and bduvionil ddUs rather dian preattuJesuc ddHs. la 
response to this rraearch dus STEK (tooaistn^ion prqfec^ ^veloped dw Hdlpfid En^ Levd Skills C3»cklut- 
Revised Editscm and InAns^tional Stxat^es Manual (ibsd Ed.) to help facilitate a snKWth mua^tion from one 
environment to the other. Specific infonsattoa about the He^fui Entry Level Skills CS^ddist-Revised Edition and 
Instructional Strategies Manual Ed.) ere included in this packet 

PROJECT in^ODUCTS 

During the Demonstration stage of Project STEPS, four (4) products were developed- These products 
include the fcdlowing: 

ACCESS 

Tba ACCE^ Handboc^ is a goumc gukie to suppleo^ntal s»vi«» available to imrents and families. An 
exc«rpt fn»n the boddet is isclutb m this padc^ 

HELPFUL ENTRY LEVEL SKILUS CHECKLIST-REVISED EDITION 

The Helpful Eittiy Lev^ Skills GteckH^-Revised Edition was developed by preschool and j^lie sdiool 
staff in Lexington, Kentticky and fidbi tested in early sntovcsUion programs thnxi^^ ti» s^. It is (teagned 
to assist preschool tew^iars in selecting functional skills that children nnght need in order to make a successful 
transition into the next environment (i.e. public schools). While the ac(|uisition of ihese skills is not a requirement 
for placement, it is hoped that the acquisition of these skills will help children in their adjusGnent in the next school 
environment and wfll &ciIitatB a <^d with disabilities in a ^ac^nent in the least restrictive envttomnent possiUe. 

The skins tar^ted in the Helpful Entry Level Skilk C{»cMi^Revised Edition iiKlude work skills, 
commuttk»tion ddlls, dattroom tul», social behavior iddlls, and self-nsma^rooot ^dlls. The checklist of^ a 
systematic way of tecoxding and i<kaitifying specific fur^ticmal skills for diilfhen going throng the Uansition 
process, and provitfes for moniloring of those sped^e skills targeted for intervention mid-year and at the end of 
the year. 

INSTRUCTIONAL STRATEGIES (SECOND EDITION) MANUAL 

An InstructitmBi Strategy Manual {&d Ed.) has been developed to correlate to the five (5) areas assessed 
on the Helpful Entry Level Skills Checklist-Revised Edition. 

1. Qsssroom Rules 

2. Wwk Skills 

3. Cmnmunication Skills 

4. Social Behavior Skills 

5. Self-Man^^es)^ Skills 

The purpose of the manual is to provide teachers at the preschod levd, with ideas for increasing the level of 
indepen^M in young children as tl»y make tl» transition from preschool to the next educational environment. 
The mantml includes mree sections: 

1. Overview of Instructional Issues describing l»sic compooente of teaching and principles of 
in^zuction ^iplicaUe to prraclKtol children with disabilities (Wolery, M.). 

2. hdpful Entry Level Skills Checklist-Revised Edition 

3. In^ruc^onal Strategies whidi iiK;lude for each item on the checklist, teaching ideas for hon^ and 
school, games, bodes, kits, and records. 



REPLICATION MANUAL (SECOND EDmON) 

The RepUca^n Manual provides guideUnes for progteam and systens wishing to e ^UA or formalize 
a transation process. Tte nsmiai tx^udes sugge^bns based &a tl» development of tl» STEPS Model with 
stittegi^ and opticHS thtf have proven eiHiective in a vari^ of diverse settings. The maouaJi is divided into six 
(6) secti(»s wfau^ are described below. 

SectMm Oat - providra an overview of the STEPS Model, including a brief history and a simorwry of 
the four(4) imjor coni|>oi^tts of flie model. 

Se^on Two - discusses tl» need for an effective transition process ami tbn benefits of interagency 
coordination. 

Sections Three - Six - provides de^s about the major ounpoc^ts of the STEPS Model. Infonnati<»i 
incliKfes a secies of strat^es» with objectives and «}nsi(krations addiei»ed during model devdopmoit, followed 
by st^ to address each objective. 



FOR MORE INFORMATION, PLEASE CONTACT: 

Beth Rous, Project Director 
Child Development Centos of the Bhs^rass, Inc. 
4^ Springhill Drive 
Lexington, KsotiKky 40503-1233 
606-278-0549 
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